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Instructional Technology and Distance Education Trends and Issues

Preface TC "Preface" \f C \l "1" 
According to the 248 studies that were compiled by Russell (2000), there is no significant difference between distance learning and traditional classroom learning. In other words, distance learning (can be) considered as effective as face-to-face learning, and our results support this conclusion. (Dean, et.al. 2001 p.252)

Russell (2000) and Dean (2001) report results that are indicative of the research on the field of distance education.  Most who are deeply involved in the field of distance education fine these summaries of the research as no surprise. As a matter of fact, it is very clear that instruction delivered to distant learners is effective and that learning outcomes can be successful attained when offered to students at a distance (Hanson, et.al., 1997; Anglin and Morrison, 2000).

In 1983 and again in 1994, Clark clearly stated that the media used to deliver instruction had no significant impact on learning. Clark stated that:

“The best current evidence is that media are mere vehicles that deliver instruction but do not influence student achievement any more than the truck that delivers our groceries causes changes in nutrition…only the content of the vehicle can influence achievement (Clark, 1983, p. 445) “

After nearly a decade of criticism and attempts to refute his review of over fifty years of instructional technology research, Clark once again reviewed the research on technology used to deliver instruction and said that:

“It is likely that when different media treatments of the same informational content to the same students yield similar learning results the cause of the results can be found in a method which the two treatments share in common…give up your enthusiasm for the belief that media attributes cause learning (Clark, 1994, p. 28).

Since Clark’s widely distributed comments, a number of researchers have attempted to find fault with his premise. They have not been successful. It is currently the consensus that “media are mere vehicles” and that we should “give up (our) enthusiasm” that the delivery media for instructional content significantly influences learning.

Unfortunately, some have misinterpreted the no significant differences phenomena and assumed that instructional technology and distance education do not promote learning. This is incorrect. Actually, the evidence is quite clear that students of all ages can learn from instruction delivered using technology, and that distance education works.

Distance education is defined as:

“Institutionally based formal education where the learning group is separated and where telecommunications technologies are used to connect learners, resources, and instructors. (Simonson, 2003, p. 28)”

This definition has four components. First it is institutionally based. This is what differentiates distance education from self-study. Most now feel that the institution that offers instruction at a distance must be accredited, and probably by one of the regional accrediting associations. 

Next, distance education is formal, meaning that instruction is designed and administered similarly to other forms of education. Design of instruction to be delivered to distant learners is probably the most significant determinant of learning outcomes. Well-designed and developed instructional experiences are required (Simonson, et.al, 2003) in order for distance instruction to be successful.

Third, telecommunications technologies, or distance communications systems, are used to deliver instruction. Increasingly, this means use of the Internet, but other technologies are also in wide use, such as interactive television, audio, and print.

Finally, distance education involves learners, resources, and instructors. Instructors are critical to modern definitions of distance education. The teacher should work with designers, technical staff, and other support persons. However, the direct involvement of a teacher is critical.

In 1997, Hanson, et. al. summarized the research on distance education in a publication of the Association for Educational Communications and Technology. This widely distributed review concluded that:

“…comparative research studies on achievement tend to show no significant difference between different delivery systems and between distance education and traditional education…several recent studies indicate a significant higher achievement level in those learning at a distance…the accepted position is that the delivery system affects no inherent difference on achievement. (Hanson, et.al., p. 22)

In other words, it is not the fact that instruction is delivered in a traditional, face-to-face environment or at a distance that predicts learning. (Anglin and Morrison, 2000; Berge and Mrozowski, 2001; Darwezeh, 2000).

A recent report on distance education by the National Center for Educational Statistics (Sikora and Carroll, 2002) provides information on the rapid growth of distance education. In 1999-2000, eight percent of all undergraduates and ten percent of all graduate students participated in distance education, and the vast majority reported high levels of satisfaction with their distance education experiences. The majority of students were “equally satisfied” with their distance education courses compared to their regular courses.

It is clear from the research literature that distance education works (Hanson, et.al., 1997, for example). Why it works and how it works is important, however. The following conclusions about instruction delivered to distant learners are directly related to effectiveness.

· Training in effective instructional strategies is critical for teachers of distant learners.

· Distance Education courses should be carefully designed and developed before instruction begins.

· Visualization of ideas and concepts is critical when designing instruction to be delivered to distant learners

· Adequate support systems must be in place to provide the distant learner with access to resources and services.

· Interaction between the instructor and students and between students must be possible and encouraged.

· Assessment should be designed to relate to the specific learning outcomes of the instructional experiences.

In summary, distance education can be as effective as any other category of instruction. Learning occurs and knowledge is retained. Students report that they have learned and they feel their distance learning experiences are as successful as more traditional education. The keys to successful distance education are in the design, development and delivery of instruction, and are not related to geography or time.
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Mission of the Fischler Graduate School TC "Mission of the Fischler Graduate School" \f C \l "1" 
The Fischler Graduate School of Education and Human Services is dedicated to the training and continuing support of teachers, administrators, trainers, and others working in education and related helping professions. These practitioners serve as a bridge between the knowledge base in education and the quality of education experienced by students. The School hopes to fulfill its commitment to the advancement of education by serving as a resource for practitioners and by supporting them in their self-development.

In accomplishing its mission, the School offers educational programs designed to meet the needs of the practitioner and makes a special commitment to provide education programs in those geographical areas where there are few resources for training and professional support of practitioners in education.

Because of this commitment to the working professional, the School offers alternative delivery systems for education adaptable to practitioners’ work schedules and locations. School programs reflect and anticipate the needs of practitioners to become more effective in their current positions, to fill emerging roles in the education field, and to be effective in accepting changing responsibilities within their own organizations. The School also assists professional educators in achieving personal goals, including certification requirements.

Mission of the Programs in Instructional Technology and Distance Education TC "Mission of the Programs in Instructional Technology and Distance Education" \f C \l "1" 
The mission of the M.S. and Ed.D. Programs in Instructional Technology and Distance Education is to develop teachers who can plan, organize, manage, and teach effectively using instructional technology in the classroom, on the job, and online through a variety of electronic delivery systems. The programs are designed for professional educators and trainers who work with learners from pre-kindergarten through the university level and with adults in all areas of business and industry.

Overview of Trends and Issues in Instructional Technology and Distance Education TC "Overview of Trends and Issues in Instructional Technology and Distance Education" \f C \l "1" 
This study area consists of two courses: ITDE 8009 - Instructional Technology and Distance Education Trends, and ITDE 8010 - Instructional Technology and Distance Education Issues. The two courses offer students an opportunity to examine the field of distance education and to critically look at new ideas. Students will examine a number of topics that have become very important in today’s applications of instructional technology and distance education. The courses discuss in depth the literature of the fields of instructional technology and distance education, the media affect debate in the 21st Century, the role of professional associations to the growth of ITDE, and current issues in the practice of ITDE. Also covered in this study area are the emerging definitions of instructional technology and distance education, the role of policy to the practice of the field, and barriers to the adoption of distance education.

Throughout the course, students will be asked and encouraged to take an active role in identifying and examining the trends and issues that affect the academic and practical growth of instructional technology and distance education. Threaded discussions and chats will be held regularly during the term. These instructional experiences are critical to learning and will demonstrate the student’s initiative as a self-directed learner.

The Problem: Staying Current on the Trends and Issues of the field of Instructional Technology and Distance Education TC "The Problem: Staying Current on the Trends and Issues of the field of Instructional Technology and Distance Education" \f C \l "1" 
One characteristic of a true professional person is continued study of the field, especially after graduate study is completed. One of the most difficult responsibilities of the professional is to remain current in the changes occur in the profession. Changes can be considered as either trends, those longstanding concerns that continue to be important over time, or issues, those concerns that continuously crop up and require professional effort. Obviously, trends and issues are related, and are important throughout a person’s professional life. Trends and issues represent what is happening in a field, and what members of the field consider to be important.

With this in mind, one purpose of this course is to introduce trends that have been important to instructional technology and distance education professionals for decades, and to confront issues that are of current importance to individuals in the field and to the field itself.

Jim Finn (1953) often debated the issue of how to make the field more professional. He identified the six characteristics of a true profession and asked those in the field to measure themselves and the field against these benchmarks. These six characteristics constitute an underlying theme for this study area. They will be debated during the courses and you will be asked to critically analyze them and measure yourself and the field of instructional technology and distance education against them.

A profession has, at least, these characteristics:

1. an intellectual technique,

2. an application of that technique to practical affairs,

3. a period of long training necessary before entering into the profession,

4. an association of the members of the profession into a closely knit group with a high quality of communication between members,

5. a series of standards and a statement of ethics which is enforced, and

6. an organized body of intellectual theory constantly expanding by research.

During this study area there will be repeated discussions about these six characteristics, and assignments related to the characteristics of professions will be required.

Finn, J. (1953). Professionalizing the audiovisual field. Audio-Visual Communication Review, 1(1), 6-17.

Unit/Module Learning Outcomes/Objectives TC "Unit/Module Learning Outcomes/Objectives" \f C \l "1" 
(Learning outcomes for topics within modules will be provided by your instructor)

Upon completion of the Trends and Issues study area, students will be able to: 

ITDE 8009 – ITDE TRENDS
Unit 1 – The Profession

· Determine the characteristics of a profession, explain them and related them to instructional technology and distance education

· Discuss the impact and importance of professional associations and the role they play

Unit 2 – Learning From Media

· Re-examine the media affect debate in the 21st century by applying current research and evidence about the evolution of the field

· Identify the critical trends of the learning from media (also called the media affects) debate, be prepared to discuss these trends, and be able to answer specific questions about the learning from media literature

· Explain the chronology of the learning from media debate and discuss how the debate has shaped the field

Unit 3 – Literature of the Field

· Explain the status and impact of periodic and non-periodic publications in the field of instructional technology and distance education

· Provide an explanation of why printed literature is still important to the field and compare this to the trend towards electronic literature

· Conduct a content analysis of a journal and explain the implications and utility of the results of this analysis

Unit 4 – Trends: Today and Tomorrow

· Identify the status of trends in instructional technology and distance education

· Explain current trends in various areas where instructional technology and distance education are being applied, including education, training, government, and the military.

· Compare international trends in instructional technology and distance education to what is occurring currently in the United States.

ITDE 8010 – ITDE ISSUES
Unit 1 – Defining the Field

· Explain the need for redefining distance education and critique current definitions

· Explain the need for redefining instructional technology and critique current definitions

· Understand the professional issues shaping the definitions of instructional technology and be able to answer specific questions about these issues

· Understand the professional issues shaping the definitions of distance education and be able to answer specific questions about these issues

Unit 2 – Policies for Instructional Technology and Distance Education Programs

· Discuss and provide examples of policies for Instructional Technology an Distance Education

· Write a policy manual

· Explain the need for the emerging policies that are being applied to the practice of distance education

Unit 3 – Issues About the Practice of Instructional Technology and Distance Education

· Discuss the issues that must be considered by those who are responsible for programs in Instructional Technology and Distance Education

· Explain how barriers to the acceptance of instructional technology and distance education can be identified and overcome

Study Area Materials TC "Study Area Materials" \f C \l "1" 
Compact Disk TC "Compact Disk" \f C \l "2" 
At the beginning of the term, each student will be supplied compact disks. These disks will contain video files, audio files, and documents. The video files will explain the course and assignments. Audio files will provide amplification of assignments. Documents will be supplemental readings that will be assigned during the course.

Online Resources TC "Online Resources" \f C \l "2" 
Online resources will be available to support this course. WebCT will be used for synchronous chats and threaded discussions. Chats and discussions will be graded. Many documents provided on the compact disk will also be available online for downloading. NSU email will be used continuously during the course. NSU email is the official and preferred method of communication between students and instructors.

Textbooks - Required TC "Textbooks - Required" \f C \l "2" 
Clark R. (Ed.). (2001). Learning from media: Arguments, Analysis and Evidence. Greenwich, CT: Information Age Publishing. (This book was required for other courses in the program)

Jalobeanu, M.( Ed.). (2003). Toward the virtual university: International online perspectives. Greenwich, CN: Information Age Publishing

Seels, R. & Richey, R. (1994). Instructional technology: The definition and domains of the field. Bloomington, IN: Association for Educational Communications and Technology. (This book was required for other courses in the program)

Schlosser, L. & Simonson, M. (2002). Distance education: Definition and glossary of terms. Bloomington, IN: Association for Educational Communications and Technology.

Simonson, M. & Schlosser, C. (Eds.). (2002). Quarterly Review of Distance Education, Volume #3. Greenwich, CT. Information Age Publishing.

Simonson, M., Smaldino, S., Albright, M., & Zvacek. S. (2003). Teaching and learning at a distance: Foundations of distance education, 2nd. Upper Saddle, NJ: Prentice-Hall. (This book was required for other courses in the program)

Readings – Supplied on CD or available Online TC "Readings – Supplied on CD or available Online" \f C \l "2" 
King, J.W. et.al. (2000). A Policy Framework for Distance Education: A Case Study and Model. http://www.ed.psu.edu/acsde/deos/deosnews/deosarchives.asp


Distance Education Training Council. (2001). Distance education degree programs: Graduates and employers evaluate their worth. Washington, DC: Distance Education Training Council. (.pdf available)


Finn, J. (1953). Professionalizing the audiovisual field. Audio-Visual Communication Review, 1(1), 6-17.

Muilenburg, L.Y. and Berge, Z.L. (2001). Barriers to distance education: A factor-analytic study. The American Journal of Distance Education. 15(2): 7-22
http://www.emoderators.com/barriers/index.shtml

Sikora, A. (2002). A profile of participation in distance education: 1999-2002. Washington, DC: U.S. Department of Education

Simonson, M & Crawford M. (Eds.). (2003). Proceedings of selected research and development papers presented at the 2002 Dallas convention of the Association for Educational Communications and Technology. North Miami Beach, FL: Nova Southeastern University.

Simonson, M. Final Report of the Evaluation of the South Dakota Alliance for Distance Education: South Dakota’s Star Schools Project (online .pdf file available)


Turkish Online Journal of Distance Education. http://tojde.anadolu.edu.tr/

Wentling, T. et.al. (2000). e’Learning: A review of  the Literature. Champagne, Il: Knowledge and Learning Systems Group, University of Illinois.

Media-based Instruction TC "Media-based Instruction" \f C \l "2" 
Videos on CD

· Introduction to the Study Area by the Coordinator, Michael Simonson, ITDE Program Professor

· Professor Richard Clark’s Keynote to the ITDE Summer Institute 2000

· Evaluation Report on the South Dakota Alliance for Distance Education – 2003

· Videoconferences with leaders in the field recorded during previous terms

Audios on CD

· Explanations of Assignments by Michael Simonson

· Interviews with Leaders in the Field

Teleconferences Recorded During Previous Terms at Face-to-Face Instruction

· Executive Direction of the United States Distance Learning Association (USDLA)

· Executive Director of the Association for Educational Communications and Technology (AECT)

· President-elect of the Association for Educational Communications and Technology

· President of Instructional Technology and Distance Education Publishing Company

· Instructional Designer for Private ITDE Consulting Company

· Professor of Higher Education program in ITDE

· International Consultant on Issues and Trends in Distance Education

· Director of Technology of a Large Metropolitan School District

· Director of Technology for a State Department of Education

· Professor of Distance Education from a Spanish University

Study Area Organizational Outline TC "Study Area Organizational Outline" \f C \l "1" 
Introduction to the Study Area


Introductory Module IM: Organization of the Course



Topic IM 1: Introductory Video – on CD



Topic IM 2: Study Guide



Topic IM 3: Interaction with Instructor
Course #1 - ITDE 8009: Instructional Technology and Distance Education Trends (4 credits; Designator = T)

Unit T-1: The Profession


Module T-1.1: Characteristics of Professions

Topic T-1.1.1: Introduction to the Module

Topic T-1.1.2: Topic Readings



Finn, J. (1953) 

Topic T-1.1.3: Online Chat in WebCt

Topic T-1.1.4: Threaded Discussion – Discussion of Finn’s 6 Characteristics


Module T-1.2: Professional Organizations and the Field

Topic T-1.2.1: Introduction

Topic T.1.2.2: Topic Readings



Distance Education Training Council (2001)

Topic T-1.2.3: Online Chat in WebCt

Topic T-1.2.4: Video Conferences



President-elect of AECT- Sharon Smaldino


Executive Director of AECT – Phil Harris


Executive Director of USDLA – John Flores
Topic T-1.2.5: Threaded Discussion


Unit T-1 Assignment: Evaluation of the Field – Characteristics of a Profession

Unit T-2: Learning from Media

Module T-2.1: The Media Affect – Yesterday and Today

Topic T-2.1.1: Introduction

Topic T-2.1.2: Topic Readings



Clark (2001), Chapters 1,2,3,7,11

Topic T-2.1.3: Online chat in WebCt

Topic T-2.1.4: Video

R. Clark’s Keynote, ITDE Summer Institute 2000

Topic T-2.1.5: Threaded Discussion

Module T-2.2: Approaches for ITDE and Learning

Topic T-2.2.1: Introduction

Topic T-2.2.2: Topic Readings



Clark (2001), Chapters 8,9

Topic T-2.2.3: Online Chat in WebCt

Topic T-2.2.4: Threaded discussion

Unit T-2 Assignment: Analysis of the Media Affects Debate

Unit T-3: Literature in the Field

Module T- 3.1: Non-Periodic Publications in the Field

Topic T-3.1.1: Introduction

Topic T-3.1.2: Topic Readings

Jalobeanu (2003), Chapters 1,2,3,4,6,7

Simonson (2003), all chapters

Simonson & Crawford (2003)-review only

Wentling (2000)
Topic T-3.1.3: Online chat in WebCt

Topic T-3.1.4: Video Conference



President of Publishing Company- George Johnson
Topic T-3.1.5: Threaded discussion

Module T-3.2: Periodic Publications in the Field

Topic T-3.2.1: Introduction 

Topic T-3.2.2: Topic Readings

Volume #3, Quarterly Review of Distance Education-review only

Turkish Online Journal of Distance Education

Topic T-3.2.3: Online chat in WebCt

Topic T-3.2.4: Video Conference 



President, Publishing Company – George Johnson
Topic T-3.2.5: Threaded discussion

Unit T-3 Assignment: Journal Analysis

Unit T-4: Trends – Today and Tomorrow


Module T-4.1: ITDE in Education

Topic T-4.1.1: Introduction

Topic T-4.1.2: Topic Readings



Sikora (2002)

Topic T-4.1.3: Online Chat in WebCt

Topic T-4.1.4: Video Conference



Director of Technology, Large Urban School District – Gary Brown
Topic T-4.1.5: Threaded Discussion


Module T-4.2: ITDE in Business

Topic T-4.2.1: Introduction
Topic T-4.2.2: Online Chat in WebCt

Topic T-4.2.3: Video Conference



Instructional Designer for a Private ITDE Company – Melvin Baker
Topic T-4.2.4: Threaded Discussion


Module T-4.3: ITDE in Government

Topic T-4.3.1: Introduction

Topic T-4.3.2: Topic Readings



Simonson (2003), Chapter 1

Topic T-4.3.3: Online Chat in WebCt

Topic T-4.3.4: Video Conference



Technology Coordinator, State Department of Education – Tamara Bauck
Topic T-4.3.4: Threaded Discussion


Module T-4.4: ITDE in the Military

Topic T-4.4.1: Introduction

Topic T-4.4.2: Online Chat in WebCt

Topic T-4.4.3: Threaded Discussion


Module T-4.5: International Perspectives

Topic T-4.5.1: Introduction

Topic T-4.5.2: Topic Readings



Jalobeanu (2003) Chapters 5,7,9,10,11,18,19

Topic T-4.5.3: Online Chat in WebCt

Topic T-4.5.4: Video Conference



International ITDE Consultant – Steve Wheeler


Spanish ITDE Professor – Elena Gregori

Topic T-4.5.5: Threaded Discussion


Unit T-4 Assignment: Examination

Course #2 - ITDE 8010: Instructional Technology and Distance Education Issues (3 credits; Designator = I)

Unit I-1: Defining the Field – Today’s Issues


Module I-1.1: Redefining Instructional Technology

Topic I-1.1.1: Introduction

Topic I-1.1.2: Topic Readings



Seels & Richey (1994)

Topic I-1.1.3: Online Chat in WebCt

Topic I-1.1.4: Text File


Chair, AECT Definitions and Terminology Committee –Al Januszewski
Topic I-1.1.5: Threaded Discussion


Module I-1.2: Redefining Distance Education

Topic I-1.2.1: Introduction

Topic I-1.2.2: Topic Readings



Schlosser & Simonson (2003)

Topic I-1.2.3: Online Chat in WebCt

Topic I-1.2.4: Audio Interview


Co-author, Distance Education: Definition and Glossary of Terms – Lee Schlosser
Topic I-1.2.5: Threaded Discussion


Unit I-1 Assignment: Examination

Unit I-2: Policies for ITDE Programs


Module I-2.1: Policies 

Topic I-2.1.1: Introduction

Topic I-2.1.2: Topic Readings

QRDE Volume #3 Issue #2





King (2000)

Topic I-2.1.3: Online Chat in WebCt

Topic I-2.1.4: Video Conference



Director of Technology, State Department of Education – Tamara Bauck


Professor of Distance Education – Mark Hawkes
Topic I-2.1.5: Threaded Discussion


Module I-2.2: Policy Development

Topic I-2.2.1: Introduction

Topic I-2.2.2: Topic Readings



Simonson (2003), Chapter 8

Topic I-2.2.3: Online Chat in WebCt

Topic I-2.2.4: Threaded Discussion


Unit I-2 Assignment: Organizational Policy Manual

Unit I-3: Issues About the Practice of Instructional Technology and Distance Education


Module I-3.1: Research on Barriers to ITDE

Topic I-3.1.1: Introduction

Topic I-3.1.2: Topic Readings


Muilenberg & Berge (2001)


QRDE Volume #3 Issue #4

Topic I-3.1.3 Online Chats

Topic I-3.1.4: Video Conference

Topic I-3.1.5: Threaded Discussion


Module I-3.2: Implementing Programs

Topic I-3.2.1: Introduction video on CD

Topic I-3.2.2: Topic Readings 


Simonson (2003). Evaluation Report

Topic I-3.2.3: Online Chat in WebCt

Topic I-3.2.4: Video


Video Evaluation Report – Mike Simonson



Unit I-3 Assignment: Examination

Winter/Spring 2004 Schedule TC "Summer 2003 Schedule" \f C \l "1" 
Week

Dates


Activity and Assignment

1

February 1 - 7
Introductory Module IM
Review Study Guide, Obtain Texts and Reading 

Materials and Access WebCt

2

Feb. 8-14

Contact Instructor with introductory email

3

Feb 15-21

Module T-1 

4-5

Feb 22-

Module T-2
March 6


6

March 7-13

Module T-2 Continues


March 11

Assignment T-2 Due

7

March 14-20

Module T-3
8

March 21-27

Module T-3 Continues
9

March 28-

Midterm Break-No Assignments


April 3
10-11

April 4-

Module T-4





April 17

Assignment T-3 Due

12-13

April 18-



May 1


Module I-1


April 23

Examination T-4

14-15

May 2-15

Module I-2


May 7


Examination I-1 Due

16

May 16-22

Module I-3
17

May 23-31

Projects and Examinations Completed


Assignment T-1 Due

Assignment I-2 Due

Examination I-3 Due
Note: Assignment due dates listed are subject to change and will be confirmed by the instructor!

Grading and Assignments TC "Grading and Assignments" \f C \l "1" 
Assignment T-1: Characteristics of a Profession (15 Points)

Begin to develop your position on whether instructional technology and distance education is a profession. You will be expected to discuss this longstanding concern during threaded discussions and during face-to-face sessions. At the end of the term you will write a ten-page position paper that presents and supports your position on whether instructional technology is a profession, or something else.

Assignment T-2: Critical Analysis of the Media Effects Debate (15 Points)

The media effects debate will be reanalyzed in light of your status as an advanced doctoral student. The debate was introduced during your first course in the ITDE program. This 10-page paper will present your current understanding of the debate and its impact on the field of instructional technology and distance education. You should review Richard Clark’s keynote address at the 2000 ITDE Summer Institute and his writings in his book, Learning from Media. Be sure to discuss the positions of those who disagree with Clark’s position.

Assignment T-3: Journal/Proceedings Contents Analysis (20 Points)

Volume #3 of the Quarterly Review of Distance Education, the book, Toward a Virtual University, or the 2002 Volume of the AECT Proceedings (or some other appropriate publication approved by your instructor, such as the Turkish Online Journal of Distance Education) will be analyzed and a 10 page paper will be prepared that summarizes this analysis. The paper will analyze the following:

· Authors

· Institutions

· Topics

· Style

· Conclusions

· Quality

Assignment T-4: Examination (5 Points)

Instructors will prepare an objective examination over the contents of Module T-4. This examination may be scheduled during the online portion of the term, or may be given during face-to-face sessions. The instructor will provide specific learning outcomes that are related to this module and that will be covered in the examination.

Assignment I-1: Examination (5 Points)

Instructors will prepare an objective examination over the contents of Module I-1. This examination may be scheduled during the online portion of the term, or may be given during face-to-face sessions. The instructor will provide specific learning outcomes that are related to this module and that will be covered in the examination.

Assignment I-2: Policy Manual (25 Points)

Prepare a Distance Education Policy Manual for the organization where you work, or for a hypothetical organization that has a distance education program. The Manual should include sections dealing with the following policy areas:

· Academic

· Fiscal, Geographic and Governance

· Faculty

· Legal

· Student

· Technical

· Philosophical

This Manual should be no longer than 20 pages. If possible but not required, the policy Manual could be accompanied by a media supplement. Videos, PowerPoint presentations with audio, or interactive web sites are examples of media supplements to a written policy Manual.

Assignment I-3: Examination (5 Points)

Instructors will prepare an objective examination over the contents of Module I-3. This examination may be scheduled during the online portion of the term, or may be given during face-to-face sessions. The instructor will provide specific learning outcomes that are related to this module and that will be covered in the examination.

Instructor’s Assessment (10 Points)

Your instructor will regularly give discussion and participation grades. These instructor assessments will be based on the number and quality of threaded discussion activities, chats, email correspondence, face-to-face participation, and other instructor requirements. Threaded discussion questions will be posted for each module of the study area. These questions will be posted on the study area WebCt area. Students should respond to each question and to a meaningful number of comments made by their cluster mates. Discussion postings will be graded.

Grading Criteria TC "Grading Criteria" \f C \l "2" 
The following grading system is used for Applications of Distance Education:


A

91 – 100 %


B+

87 – 90 %


B

80 – 86 %


F


I (Incomplete)

In order to receive a passing grade of B or better for this course, the final submission of each assignment must be graded B or better. 

A

This grade represents truly superior performance. To receive this grade papers should be professionally written and contain a very high level of content coverage. Written papers should have a breadth and depth of coverage, comprehensiveness, and accuracy that demonstrates considerable effort and thought on the part of the author. A grade papers should contain new perspective and original thought. 

B+

This grade is used for assignments that are highly meritorious on most criteria. It indicates a breadth and depth of coverage, even though a few aspects of the assignment may be somewhat weak.

B

This grade indicates acceptable performance on an assignment or in the course, and that the writing, content, and coverage are appropriate for the doctoral level.

Below B

Any grade other than B or above indicates that minimal requirements were not met. In most instances the student will be expected to resubmit the assignment, or if a grade below B is given for the course, the course will be retaken.

NOTE:

Revisions are normal in professional writing and for professional presentation. If a student is asked to resubmit an assignment this should not necessarily be construed to be overly negative. Rather, a request to revise should be considered an opportunity. Naturally, it is hoped that significant revision of assignments will occur before any are submitted to the instructor for grading.

Assignment Policies TC "Assignment Policies" \f C \l "2" 
Policies in the current Student Handbook will be followed. No exceptions will be granted. Special attention will be made to NSU/FGSE/ITDE policies regarding plagiarism and copyright

Resubmissions - Students will be allowed one rewrite or resubmission of assignments, at the discretion of the instructor. The highest grade for a resubmitted project is B+.

Projects of Your Own Design - It may be possible for you to substitute an assignment of your own design for one or more of the assignments described in this Study Guide. Contact your instructor with a detailed description of your project plan and your rationale for why you would like to substitute your project for an assignment listed in this Study Guide.

Guidelines for Assignments - Submit your written assignments through the mail, unless otherwise directed by your instructor. The guidelines listed below should be followed for all assignments, unless your instructor indicates otherwise.

· All written work should adhere to the guidelines in the fourth edition of the Publication Manual of the American Psychological Association (APA).

· When submitting computer disks, be sure to label the disk clearly with the operating system, word processing/presentation software and version, and name of the file. Check with your instructor – it may be possible to send assignments as email attachments.

· Printed versions of presentations should be clearly labeled with your name and other notations to insure that it is clear who is the author.

· Keep a copy of all assignments and projects that you submit. 

Honesty – it is expected that all work will the solely that of the student. Any video excerpts produced by others should be clearly referenced. Failure to follow this policy could be grounds for dismissal from the program.

Absence Policy – Absences are not permitted. If you are unavoidably unable to attend a class session, contact your instructor. It may be possible to arrange a make-up. Students are required to attend all sessions unless prior approval of the instructor is obtained.

Learning Assumptions TC "Learning Assumptions" \f C \l "2" 
This course of study and Study Guide were developed based on the following set of assumptions.

1. Students are adult learners who are professionals. Therefore, they are capable of assuming the responsibility of planning and managing their own learning. 

2. Students bring to this program a rich collection of experiences that if shared can improve the learning environment for others. Every effort will be made by instructors to build on the experiences of students.

3. Students are unique and have their own motivations and goals for learning. Courses will be designed and assignments made that attempt to take into account student individuality.

4. Learning is an internal process that is controlled individually. Others facilitate learning. It is considered important that:

· There is a comfortable learning environment.

· There is a respect and valuing of student experiences.

· Students feel they are part of a learning group.

· The learning environment is active and participatory.

· Student personal needs are respected.

· Student and instructors share responsibility for effective learning and teaching.

· Assignments and expectations are realistic to the working professional.

Guidelines for Discussions TC "Guidelines for Discussions" \f C \l "2" 
Much of the content of the course will be in the form of assigned readings and weekly online discussions. Periodically, your instructor will post one or more questions designed to stimulate discussion, and will join the discussion as appropriate.  The assigned readings and viewing of videos are extensive. It is important to keep up, by reading the selections, watching the videos, and posting an initial submission to the discussion thread early in the assigned period.  That way, a second (or third, or fourth) contribution may be made later, before the discussion closes.

Points to Remember

· Write your postings on your word processor first and then copy and paste to the discussion. This will allow you greater freedom to edit your comments and enable you to use a spell-checker and proofread. 

· Pay attention to topic headings within a discussion and post where comments belong so everyone can easily follow the discussion. 

· Post your first contribution to the discussion in the first three days that a discussion is open, so that other participants will have time to respond to it. 

· Respect the opinions and feelings of discussion participants at all times. 

· Social discussion inadvertently posted to a weekly discussion thread will be removed. The Student Lounge area is a great place to talk with classmates about social or class-related topics. 

· The minimum participation level in each weekly discussion is an initial contribution, plus one response to other participants’ contributions. I encourage you to participate at a greater level than this minimum, helping everyone reach a higher level of learning. 

· Class participation (including online discussions) represents up to 10% of your course grade. 
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